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" |less). The following articles and products offer lists and examples of active

I | reciprocate. We know an active learning pedagogy is better for student

Mﬂ Faculty often report they don’t have time to plan extra learner-centered
- |activities, due to increasing responsibilities, and they don’t have time to
(1| implement the activities in class because there’s too much content to cover.

:"‘: Some of the most frequently cited concerns about active learning activities

W include that they take up too much class time, make it more difficult to

-| control the class, work only in small classes, take too much time to design,
and are difficult to grade.

If you feel this way, you're not alone. But, you can still create engaging

|| learning experiences for your students. And you can do it in 10 minutes (or

'| learning strategies that you can start implementing tomorrow. Rather than
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H, “Enabling interaction in a large class seems an insurmountable task.” That's

" | the observation of a group of faculty members in a department at the

ii| University of Queensland. It's a feeling shared by many faculty committed to

gl active learning who face classes enrolling 200 students or more. How can you |

i get and keep students engaged in these large, often required courses that
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